
 
 

Module 1 - New American Israel 

- Frame: Welcome to the first class! The goal of this course is to familiarize yourself with 

how Tanakh [the Hebrew Bible] has impacted the history and politics of the United 

States and consider ways to bring this impact into the classroom. At the intersection 

between parshanut, political science, history, literature, as well as some of 

contemporary society’s most pressing social challenges, from antisemitism to the Israel-

America relationship to Black-Jewish dynamics, this course will offer varied and 

(hopefully) rich material for you to utilize in your specific educational context. We will 

begin by asking you to read the opening pages of the book Rabbi Dr. Meir Soloveichik 

and I, along with two colleagues, published through Yeshiva University’s Straus Center 

for Torah and Western Thought. It will introduce you to how historically, and in what 

ways, socially and politically, Tanakh has shaped how the US was founded and formed. 

- Reading: Intro to Proclaim Liberty throughout the Land: The Hebrew Bible in the United 

States (20 pages) 

 

- Discussion Questions: 

 

1. The introduction to Proclaim Liberty describes the Hebrew Bible as once possessing an 

“exalted” status in American public life, yet the majority of Americans today have never 

read the Hebrew Bible. Why do you think the Hebrew Bible has lost luster in the 

American public consciousness? What pedagogical purpose might there be in educating 

students about the impactful role Tanakh has played in American history? (Please 

respond in 200-250 words.) 

 

2. Proclaim Liberty, and this course more broadly, suggest an interdisciplinary approach to 

teaching the Tanakh's impact on America. Consider your field of education and your 

pedagogical background. Describe two ways you might choose to present material in 

the classroom that 



 
 

Land. As Rabbi Lord Jonathan Sacks has written, “In a covenant, two or more individuals, 

each respecting the dignity and integrity of the other, come together in a bond of love 

and trust, to share their interests, sometimes even to share their lives, by pledging their 

faithfulness to one another, to do together what neither can achieve alone. A contract is 

a transaction. A covenant is a relationship. Or to put it slightly differently: a contract is 

about interests. A covenant is about identity. It is about you and me coming together to 

form an ‘Us’. That is why contracts benefit, but covenants transform. As you do the 

readings, consider the ways these early American thinkers saw themselves as bound by 

the Bible and how they perceived of the relationship between their nascent nation, 

themselves as individuals, and God. 

- Reading: Puritans, Pilgrims, and founding a new Israel (PDF from Proclaim Liberty titled 

“Puritans and Pilgrims”) 

- “Puritan Purim,” The Lehrhaus 

- Discussion Questions: 

 

1. Consider the various Hebraic Biblical figures invoked in the writings and speeches of the 

Puritans and the Pilgrims. If you were to build a lesson plan linking the themes of 

American covenant and nationhood to one of the Biblical figures explored in this 

module, which would it be, and why? (Please respond in 150-200 words.) 

 

2. As American educators, we should strive to promote civic virtue and inculcate a sense of 

covenantal responsibility within our students. Imagine you are creating a poster that 

articulates three core principles of civic virtue in your classroom. Which three principles 

would you include to spark an understanding of America as a covenantal nation, and 

why? (Please respond in 200-250 words.) 

 

Module 3 - 

https://thelehrhaus.com/scholarship/puritan-purim/


 
 

oppression, then the revolt against tyranny, then the difficult flight through the howling 

wilderness, then the infighting and misbehavior amid the stresses of that ordeal, then 

the handing down of a new covenant, a new law, and then finally the arrival into a new 

promised land and the project of building a new Jerusalem. The Puritans could survive 

hardship because they knew what kind of cosmic drama they were involved in. Being a 

chosen people with a sacred mission didn’t make them arrogant, it gave their task 

dignity and consequence. It made them self-critical. When John Winthrop used the 

phrase “city upon a hill” he didn’t mean it as self-congratulation. He meant that the 

whole world was watching and by their selfishness and failings the colonists were 

screwing it up… During the revolution, the founding fathers had that fierce urgency too 

and drew just as heavily on the Exodus story. Some wanted to depict Moses on the 

Great Seal of the United States. Like Moses, America too was rebinding itself with a new 

covenant and a new law. Frederick Douglass embraced the Exodus too. African-

Americans, he pointed out, have been part of this journey too. ‘We came when it was a 

wilderness …. We leveled your forests; our hands removed the stumps from the field …. 

We have been with you … in adversity, and by the help of God will be with you in 

prosperity.’ The successive immigrant groups saw themselves performing an exodus to a 

promised land. The waves of mobility — from east to west, from south to north — were 

also seen as Exodus journeys. These people could endure every hardship because they 

were serving in a spiritual drama and not just a financial one.” This week’s readings will 

highlight this throughline of the American story, from the colonial era to our own. 

 

- Readings: 

- “The Exodus: America’s Ever-Present Inspiration” (The Lehrhaus) 

- “The Promise of Liberty” (Jewish Book Council) 

- “Frederick Douglass’ Passover” (American Bible Society) 

- “Harry Truman’s Seder Message” (Tablet) 

- Video: The Exodus in the Eyes of America (6 min) OpenDor Media and the Straus Center 

- Discussion Questions 

 

1. New York Times columnist David Brooks argues that the Exodus story is a unifying 

narrative of social justice, because “it welcomes in each new group and gives it a 

template for how it fits into the common move from oppression to dignity.” What 

does Brooks mean by this? Do you find this argument compelling in 2024? (Please 

respond in 200-250 words.) 

 

https://thelehrhaus.com/coronavirus/the-exodus-americas-ever-present-inspiration/
https://www.jewishbookcouncil.org/pb-daily/exodus-and-american-history-the-promise-of-liberty#:~:text=The%20Promise%20of%20Liberty%20seeks,own%20moral%20lyrics%20of%20liberty.
https://news.americanbible.org/blog/entry/corporate-blog/the-promise-of-liberty-frederick-douglasss-passover
https://www.tabletmag.com/sections/holidays/articles/harry-truman-passover-message
https://unpacked.education/video/the-exodus-in-the-eyes-of-america/


 
 

2. In your opinion, which vignette, paradigm, or figure from the Exodus story is the most 

relevant and inspiring to teach young Americans in our current moment, and why? 

(Please respond in 200-250 words.) 

 

 

Module 4 - The Founding Fathers and the Jews 

- Frame: We have focused these past few weeks on Tanach texts, themes, and heroes, 

like Moshe Rabbeinu. Yet we have seen very little about actual Jews and how they 

impacted America. That is understandable considering how few there were in the 

earliest decades of what would become the United States. Yet, as we will see this week, 

there were some influential Jews, whose advocacy for their religious rights ended up 

ensuring a better America for all its citizens. We will learn of one such Jew this week, 

along with letters two Founding Fathers exchanged about Jewish texts, and a humorous 

(and likely resonant) recap of a Jewish wedding attended by a signer of the Declaration 

of Independence.  

- Readings:  

- Selection from Proclaim Liberty (PDF from Proclaim Liberty titled “Founding 

Fathers and the Jews”) 

- “Blessed Unions” (Rabbi Meir Soloveichik, Commentary) 

- Discussion Questions:  

 

1. Despite the fact that they represented a tiny minority of early Americans, this module’s 

readings illustrate a meaningful Jewish presence in colonial America. Imagine you are 

introducing this lesson to students. How would you describe the historical 

charac

https://www.commentary.org/articles/meir-soloveichik/blessed-unions/


 
 

slavery. Surveying this sad history, and reading of a rabbinic exchange about the 

scriptural support (or denouncement) of slavery, consider what lessons can be drawn 

from the phenomenon that, as Abraham Lincoln put it in describing  

http://www.jewish-history.com/civilwar/raphall.html
http://www.jewish-history.com/civilwar/einhorn.html


 
 

- Readings:  

- “Lincoln’s Almost Chosen People” (Rabbi Meir Soloveichik, First Things) 

- “What the Bible Taught Lincoln About America” (Rabbi Meir Soloveichik, Wall 

https://www.firstthings.com/article/2021/02/lincolns-almost-chosen-people
https://www.wsj.com/articles/what-the-bible-taught-lincoln-about-america-11581742861
https://repository.yu.edu/items/ae486162-5091-4eeb-bedd-cb5062fd6fd5
https://www.washingtonexaminer.com/magazine/506549/when-lincoln-died-on-passover/
https://www.wsj.com/articles/god-at-the-inauguration-11611252044
https://www.wsj.com/articles/the-presidential-traditions-of-hanukkah-11671198986


 
 

- “The Bible and US Presidents” (6 min) OpenDor Media and the Straus Center 

- Discussion Questions: 

 

1. In his chapter “The Bible and the US Presidents,” Dr. Tevi Troy illustrates the tension 

between personal religious beliefs and public persona in the context of presidents like 

Thomas Jefferson and Harry Truman. When presenting this material to school-aged 

students, how would you address these 

https://unpacked.education/video/the-bible-the-american-presidency/
https://www.tabletmag.com/sections/community/articles/king-david-shepherd-american-courage
https://www.tabletmag.com/sections/holidays/articles/elijah-americas-favorite-prophet
https://www.tabletmag.com/sections/belief/articles/everyone-loves-daniel-lions-den
https://www.tabletmag.com/sections/belief/articles/joseph-sings-blues
https://www.tabletmag.com/sections/belief/articles/american-samson


 
 

1. What kind of leadership qualities did these biblical heroes have in common? Why did 

these particular qualities resonate so deeply with American leaders, across generations? 

(Please respond in 150-200 words.) 

 

2. In his article “American Samson,” Rabbi Dr. Stu Halpern illustrates how African 

Americans have “long held Samson in high regard.” Imagine you are teaching a class on 

the relationship between the figure of Samson and the history of American slavery. How 

would you introduce this topic to your students in a way that feels relevant to them? 

(Please respond in 200-250 words.) 

 

 

 Module 9 The Hebrew Bible’s Ancient Avengers - Part 2 

- Frame: The perception that America’s heroes were shaped in a biblical mold was a prism 

for viewing both the present and the past. Americans drew strength from ancient tales 

of Israelite heroes, but they also saw their own, contemporary American leaders as 

matching those of biblical times. In the readings and video you will see how Hebraic 

themes shaped Jewishly-informed portrayals of American figures like Washington. You 

will also read of how American Jews struggled to navigate national battles while staying 

true to their biblical traditions. 

- Readings: 

- “Washington’s Saving Shield” (Jewish Review of Books) 

- “Jews in Blue”  (Jewish Review of Books) 

- “Vashti Comes to America” (Tzvi Sinensky, PDF of chapter in Esther in America) 

- Video: Heroes of the Hebrew Bible (10 min) OpenDor Media and the Straus Center 

- Discussion Questions: 

 

1. How do the roles and perceptions of Jews during the Revolutionary War, as discussed in 

"Washington's Saving Shield," compare to those of Jewish soldiers during the Civil War, 

as depicted in "Jews in Blue"? How can these complex historical examples help teach 

Jewish students today about their own (often evolving) Jewish-American identity? 

(Please respond in 200-250 words). 

 

This question is for the portal “discussion forum”; students should post their answers publicly 

and engage with other answers: 

 

https://jewishreviewofbooks.com/american-jewry/15776/washingtons-saving-shield/
https://jewishreviewofbooks.com/american-jewry/16709/jews-in-blue/
https://korenpub.com/products/esther-in-america
https://unpacked.education/video/heroes-of-the-hebrew-bible/


https://www.tabletmag.com/sections/holidays/articles/american-purim
https://korenpub.com/products/esther-in-america
https://www.tabletmag.com/sections/holidays/articles/enduring-power-purim-colonial-america
https://unpacked.education/video/esther-in-america/
https://www.youtube.com/watch?v=laRdgevg0bU
https://www.youtube.com/watch?v=-cow7uXchgc
https://www.youtube.com/watch?v=xlDREYmm1d0


 
 

- Frame: Few Americans realize the Hebraic origins of the Liberty Bell. As you will see in 

the readings, this most American symbol of freedom has rung at some of the most 

seminal points in US history. It offers a fascinating case study in how one verse from 

Tanakh can be utilized over centuries as a clarion call for a diverse array of American 

causes.  

- Readings: 

- “Proclaim Liberty Throughout All the Land” (Rabbi Meir Soloveichik, 

Commentary) 

- “The Hebraically-Inspired Liberty Bell and Its Role in the American Story” (John R. 

Vile, chapter in McClay and Halpern co-edited volume) 

- Discussion questions: 

 

1. This module examines several key moments in American history where the Liberty Bell 

served as a highly symbolic touchstone. If you were teaching this material to school-

aged students, which specific points in its history would you highlight and why? (Please 

respond in 200-250 words).  

 

2. In his article “Proclaim Liberty Throughout All the Land,” Rabbi Meir Soloveichik writes 

of the heroic raid on Entebbe, where Israeli commandos rescued over 100 hostages. 

“The Israelis had, on the American bicentennial, proclaimed liberty throughout the land 

and fulfilled, for the hostages, the very same biblical verse: “Each man shall return to his 

heritage, each man to his family.”” If you brought your class to Israel any time after 

October 7 and visited its Liberty Bell Park, what lesson would you want to offer your 

class? How would you discuss the symbolism the Bell has had in America and can have 

in contemporary Israel? (Please respond in 200-250 words).  

 

 

Module 12 The Hebraic Mortar of America 

- Frame: Over the course of this semester we have seen countless examples of Americans 

turning to Tanakh for inspiration. We have also seen how Jewish Americans expressed 

their own communal aspirations within the country. Now we will turn to a remarkable 

address in which a US President reviews, and expresses appreciation for, both the 

American Jewish community and how “Hebraic mortar cemented the foundations of 

American democracy.” 

- Reading: “Jewish Contributions to American Democracy” (President Calvin Coolidge, 

chapter in McClay and Halpern co-edited volume).  

https://www.commentary.org/articles/meir-soloveichik/liberty-bell-america/


 
 

- Discussion Questions: 

 

1. In his 1925 address at the laying of the cornerstone of the Jewish Community Center 

Building in Washington, D.C., President Calvin Coolidge declared that “the Jewish faith is 

predominantly the faith of liberty.” In your opinion, which of the Jewish-American 

figures, Hebraic texts, or historical moments we examined in this class best exemplify 

Coolidge’s assertion? (Please respond in 200-250 words). 

 

2. In the wake of October 7th, American Jews have witnessed an explosion of naked 

antisemitism across the country, leading many to question their place in American 

public life. As Jewish educators, how can we ensure that our students remain clear-eyed 

about these challenges yet invigorated and proud of their Jewish-American identity? 

How can we best utilize Coolodige’s speech to achieve this?  

 

 

 

Module 13 

- Prepare final assignments 

 

Module 14-15 

- Final assignments 

 

Azrieli students will produce two model lessons, each lesson respectively based on a module of 

their choice.  

 

Each model lesson should include the following components: 

1. A teacher’s guide, which includes:  

a. The lessons' learning objectives (e.g. knowledge, historical context, narratives, 



 



 
 

● Have people develop questions that put texts in conversation with each other 

● Final: Make a mission statement of what TuM means in the abstract and concretely. 

There should be cohesion and it shouldn’t just be abstract ideas. Develop the intro and 

then questions that guide the whole unit, 3 lesson plans that incorporate the techniques 

taught in class (critical reading assignment, textual lens, etc) 

https://online-teaching.newschool.edu/using-canvas-to-prepare-asynchronous-content
https://online-teaching.newschool.edu/using-canvas-to-prepare-asynchronous-content

